Case Study: 

Using Philosophy For Children in Citizenship

Vermuyden School, Goole, East Riding of Yorkshire

School Profile:

	Total number of learners
	1200

	Age range
	11-18

	Specialist status
	Maths & Computing

	SEN
	22%


The school is on the outskirts of the town of Goole in the East Riding of Yorkshire. The area served by the school is a mix of private housing and local authority accommodation.

Question 1:
What were you trying to achieve?

The starting point: Identifying the priorities for development

Students in Y7 were happy to learn about issues in Citizenship but were largely unsure how to engage actively in discussion and debate. They were generally used to a fairly passive role in many areas of learning and many lacked the confidence and self esteem to develop and promote personal opinions.
What were your learners like at the start? 
Students in Y7 accepted written evidence and evidence from a variety of sources (media, texts, electronic) but were unwilling or unable to engage with issues on a personal level. Many, especially lower achievers, genuinely felt that their opinions were of little value and were therefore hesitant when asked to give there own ideas and opinions. A number of students were content to be passive in lessons and were therefore not engaging in the subject matter.

What differences did you want to see in your learners?

The main target was to encourage the personal development of learners and to raise self esteem to the point that students wished to have a voice and felt confident to challenge ideas and opinions in meaningful and positive debate.

Question 2. 
How did you organise learning to achieve your aims?

How did you set about making a change?

We began by introducing P4C (Philosophy for Children) to a group of interested staff. We had one Level One Trainer in school who gave us a rationale and some suggestions for the development of P4C in a number of different subject areas.

P4C is a curriculum system conceived to encourage young people to be more able to reason and be reasoned with. The structure centres on the skills of questioning and enquiry – participants (adults and children) become a ‘Community of Inquiry’ and collaborate with each other to grow in understanding of the material world as well as ethical and moral issues raised during discussion. It was developed by Professor Matthew Lipman in the late 1960’s. 

P4C is an inherently practical activity –learners learn best by doing, so the initial training was active and intellectually challenging, allowing time for reflection and enquiry as well as finding out how to deliver the activity with students.

Having worked with a core of staff, the programme was introduced to all Y7 students for a block of 6 x 1 hour sessions. Clear ground rules were laid down for students before commencing the practical work. We encouraged students to understand that each individual’s experience would be personal and that their interests and ideas would not necessarily be the same as those of their friends or classmates. We emphasised that we were going to be working together to raise questions to help them make sense of the issues we would be tackling. It was important that all students realised that we, as teachers, would not be giving them either the questions or the answers. This was, perhaps, the hardest thing for students to accept as they were more used to being taught rather than being actively involved in learning. Some students did not engage with the process actively for at least the first two sessions, and some took even longer, but over half of many groups became increasingly enthusiastic by the second session.

An enquiry takes the following structure, although some activities may be shortened according to time available:

· The group (community) sit in a circle to enable eye contact with speakers. Adults take their place within the group. Guidelines may need to be made clear.

· A warm up activity takes place (to calm or to energise the group as appropriate).

· A presentation or stimulus is given. This can be music, picture, a newspaper article or TV report (very appropriate for Citizenship). The aim is to introduce a shared topic.

· Some time for personal reflection is given, which can involve note taking, drawing, listing key words.

· Groups discuss what has arisen as a result of the above.

· The groups formulate a number of questions arising from their discussion and choose one (or more) to present to the whole community

· A free vote is held to decide which question will be discussed by the community

· The group/ person who formulated the chosen question is given an opportunity to give their first thoughts.

· This then opens discussion / response from other members of the community

· Final words can be from a few members after a final period of reflection.

An example of a citizenship community of enquiry:

Students in a low achieving group were involved in this community of enquiry. It was the fourth session out of six and most students were fully engaged and committed to joining in the group for most of the time.
The stimulus given was an extract from Nick Parks’ ‘Creature Comforts’ in which animated characters talked about different types of work, and how their work made them feel, how they were valued and how fulfilled they were in their occupations.

Students enjoyed the animation but soon began to realise that there were some interesting comments made by the characters.

Questions arising from this included:

· Should we enjoy our work, or just get as much money as we can?

· Should different work be valued equally?

· Can we choose what work we do?

· Should everyone earn the same?

· Should people from abroad be allowed to work in Britain?

The last question was voted as the one most wanted to discuss. Students were able to engage in discussions about:

 rights of all people, the responsibility of the government to ensure work for those already in the country, their own future job prospects, the effect of exclusive/ inclusive regulations on members of the wider community, the effect on one pupil who was from an immigrant family, equality, free choice, opportunities and aspirations.

Although students did not convince each other, they were able to listen and accept different views.
3.
How well have you achieved your aims?
What differences are evident?  What impact have you made on your learners?
At the end of the six weeks we held a plenary to discuss with students what they felt about their ‘community of enquiry’

This was done in the same format as the previous sessions and evoked responses from all members of the group. These included:

· I feel that people listen to me now

· I can say what I think and know that I will not be ignored.

· I didn’t realise that my ideas and opinions were any good, so I never said anything before

· My opinions matter but they’re not always right

· I realise I wasn’t listening to other people and now I do much more

· People who never say anything in other lessons talk here so we know what they think

· I feel that I will not be afraid to discuss things with adults in the future because I know I have ideas and views that they can listen to.

· I think about what I want to say more now instead of just saying anything

· We ought to have an opinion and say what we think

· Lots of what we have done is important outside of class, so we should think about things, not just sit and listen.

The aim to develop the community of enquiry further has begun -students in Y8 have the opportunity to engage in one off ‘communities of enquiry’ and are beginning to help to facilitate Y7 groups as well. 

For some students this methodology for learning works really well. Like any other method students need to practise the skills before they can complete a full enquiry successfully. Ground rules are important and often have to be revisited. I have found that students who may be unwilling to engage in reading and writing activities are often active in P4C – not exclusively so, but enough to make me think that this is a good way forward for some learners.

The methodology encourages the Key Processes of Critical Thinking and Enquiry as well as Advocacy and Representation. Depending on the stimulus given, almost any subject can be covered from the range and content within Citizenship –in the example above Human Rights, Diversity, Responsibilities and the Changing Nature of the UK were key elements but other aspects from the Citizenship agenda are clearly identifiable.

P4C as a way of encouraging active engagement and student participation can play a vital role in Citizenship.

For more information about P4C look at www.sapere.net
